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Using Cinema to Train Mental Health Care Trainees
in Transgender Issues

Gurvinder Kalra

ABSTRACT. Cinema is mainly produced for entertainment of the masses. With newer technology
making film clips more available, teachers are increasingly turning their attention to films in training
health care students. Transgenderism is one such area in sexuality training that can be taught using
films. Transgender individuals face various phase-of-life issues and other life crises that include coming
out, family pressures, discrimination, sexual abuse, and end of life. Various curricula in mental health or
sexuality training may lack training about transgender issues that are often sidelined, more focus being
given to sexual dysfunctions and lesbian, gay, and bisexual issues. As mental health care professionals-
in-the-making, trainees need to understand issues surrounding transgenderism in a manner to which
they can easily relate. This is important especially considering the fact that they may deal with such
clients in their practice. Films serve this purpose by portraying these issues in an understandable way
and at the same time they also protect the confidentiality of the characters involved. This paper discusses
how film clips can be used in training mental health care professionals about phase-of-life and other
life-crises issues in transgender individuals.

KEYWORDS. Cinema, cinemeducation, films, health care professionals, movies, phase-of-life
issues, transgender, training

Cinema is a powerful medium watched and
enjoyed by people the world over. It captures
public attention by portraying diverse issues,
lifestyles, and sexualities through interesting
storylines. These interesting film plots have
been attracting audiences at the theatres and
generating profits at the box office. For the
past few decades however, such films have
also been attracting educators and teachers,
who are finding them useful in teaching about
various issues. Newer technological advances
make it easier to use films or film clips in
presentations and lectures, thus making teaching
sessions more interesting. This article discusses
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the use of specific film clips that demonstrate
various phase-of-life issues and other life crises
in transgender individuals and can be used to
stimulate discussions on these issues.

CINEMEDUCATION

Use of films in education is termed cineme-
ducation (Alexander, Hall, & Pettice, 1994). A
variety of topics can be taught using films (see
Figure 1). Films often give us newer insights and
perspectives on various issues and this makes
them suitable for use in teaching (Kalra, 2011a).
A film delivers verbal and visual messages
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FIGURE 1. Topics that can be taught using films

Antimicrobial agents (Garcia-Sánchez, Garcia-Sánchez, & Merino Marcos, 2007) 

Bereavement, mourning, and grief (Furst, 2007) 

Cultural competence (Bhugra, 2003) 

Diagnostic approach to a patient (Kalra, 2011b) 

Ethics in medicine (Alexander, Lenahan, & Pavlov, 2005) 

Issues in various phases of life such as adolescence, middle age, and old age 
(Alexander et al., 2005) 

Paraphilias (Kalra, 2013) 

Psychiatric interviewing skills 

Stigma to mental health professionals (Kalra, 2012a) 

Symptoms in psychiatry (Kalra, 2011a) 

Understanding hijra identity (Kalra, 2012b)

simultaneously with background music and/or
sound. This combination may offer the viewer
an image with an impact that reinforces learn-
ing. Various messages pass through different
channels thus enhancing the learning process.
Complex and sensitive topics can be easily
taught to the trainees using films; if some clips
or films do not teach directly, they are sometimes
useful in sensitizing the trainees toward various
issues.

Cinemeducators can either screen full-length
films in movie clubs (Kalra, 2011a) or can screen
clips in 1-hr sessions (Alexander et al., 1994).
These are the two common methods of using
films in teaching. Both methods allow sufficient
time for discussion among participants, which
can occur anytime during the film screening or
after the film is over.

PHASE-OF-LIFE ISSUES

Major transitions in life are inevitable and
occur throughout a person’s life. Some ex-
amples of common major life transitions in-
clude starting school, graduating from school,

obtaining a new job, getting married/committing
to a relationship, having children, getting di-
vorced or separated, witnessing the death of a
loved one, moving away from home, changing
jobs, retiring, and discovering one’s sexual-
ity or gender identity. These transitions, in
psychological terms are known as phase-of-
life issues. They are the major changes that
happen at certain periods in our development
and can have a dramatic impact upon us. Very
often the transitions can be difficult for an
individual.

Transgender1 individuals face various phase-
of-life issues and other life crises starting from
early childhood and extending through adult-
hood and into old age. These issues include
gender-variant behavior in childhood and all
the problems that surround it, such as coming
to terms with one’s sexuality; coming out to
different people including family, significant
others, and colleagues at work; dealing with
family and social pressures; being the target
of prejudices, discrimination, violence, and
sexual abuse; entering into and maintaining
romantic relationships; and dealing with end-
of-life issues. Some issues such as prejudice and
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Gurvinder Kalra 41

discrimination, violence, and sexual abuse are
chronic threats of living to a trans person in a
threatening social context. These are commonly
experienced by transgender individuals and may
be considered to be life crises that need to
be dealt with resilience on the part of the
individual.

During these hardships and life crises trans
individuals may consult mental health profes-
sionals for help. With an increasing awareness
of mental health and the help that is available
to trans persons, mental health consultations
with trans individuals are likely to increase.
This makes it increasingly important for mental
health professionals to be prepared to assist with
such issues. However, it is likely that with the
current training curricula, mental health pro-
fessionals often find themselves insufficiently
trained to help trans clients. Transgenderism
is an often ignored topic in books, and when
addressed is usually placed along with other
topics such as those involving lesbian, gay, and
bisexual (LGB) sexuality. Though quite similar,
these topics are different in many ways and over-
shadow the topic of transgenderism. This also
leaves very little dedicated time for education
in trans issues. Moreover, there is less litera-
ture regarding transgenderism compared to that
concerning LGB topics. This may disappoint
trainees who are interested in learning about
transgender issues. The only option left for the
trainees then, is to rely on the material available
at hand, such as chapters, research papers, review
articles, and lecture presentations. With issues
such as client confidentiality and an unwill-
ingness to consult in the presence of trainees,
access to clinical material may be limited in
many training institutions. In such situations,
trainees may grow to become clinicians and
professionals who have theoretical knowledge
of trans issues but no practical experience.
Learning about trans issues in medical school
may also be impacted by a range of factors such
as poor level of interest, preexisting stereotypes
about transgenderism, and conservative values
among trainees. This calls for a novel and
perhaps more interesting methods of training
in trans issues; cinemeducation is one such
method that can be used in training about
various issues facing transgender individuals.

Cinemeducation makes learning interesting by
using focused clips that demonstrate the issues.
Table 1 enumerates a list of such clips that can
be used in training mental health professionals.
This list is not comprehensive and reflects my
personal choices. Readers are encouraged to
build their own library of clips portraying trans-
gender issues for training purposes. Though this
method can be used in training different kinds
of health care workers and medical students, in
this article, I focus on its use for mental health
care trainees.

A training session can consist of screening
different clips followed by focused questions
(see Table 2) to stimulate discussion. Although
some of these questions may suggest that
students need to be experienced with trans
consultations, such experience is not necessary.
Simply viewing the clips and reflecting on
the thoughts and emotions that they elicit in
oneself, may bring many fresh insights into the
sessions. Readers are encouraged to come up
with their own list of questions for the clips.
Before screening the clips it is helpful to give
trainees some background of the situation in
the clip. This method can be used alone or
can be combined with other teaching methods
such as didactic lectures or workshops with clips
interspersed with discussion. It is also useful to
have smaller trainee groups watch these clips
and then discuss and present their perspectives.
This can bring a variety of inputs to the training
session, stimulating learning at the same time.
Trainees can be asked to share their experiences
with such clients (if any) as may be portrayed
in the clips. It is left to the trainer to decide and
guide the discussion and the level of engagement
that the trainees should be involved in. This may
depend on several factors such as time avail-
ability, level of training, and interest of trainees.
Depending on these factors, trainers may have
different goals ranging from simple sensitization
of trainees to trans issues to complete in-
depth training. A brief discussion of clips from
Table 1 is presented below that can be combined
with focused questions from Table 2. Readers
are advised to refer to both Tables 1 and 2
and the discussion below in order to understand
which issue is dealt with in the questions and the
clips.
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TABLE 1. Clips That Portray Specific Phase-of-Life Issues in Transgender Individuals

Phase-of-life issues and other life
crises Film and clip timings

1. Childhood gender-variant behavior 1.1. Ma Vie En Rose (1997): 00:22:29.3–00:24:39.8 (Childhood fantasy and play)
1.2. Ma Vie En Rose (1997): 00:42:21.8–00:43:15.9 (Fantasy about cause of

gender variance)
1.3. Normal (2003): 00:47:04.3–00:48:07.3 (Childhood issues in adulthood)

2. Coming out 2.1. Normal (2003): 00:06:54.8–00:10:17.2 (Coming out to wife)
2.2. Normal (2003): 00:11:44.5–00:14:22.9 (Wife’s reactions)
2.3. Normal (2003): 00:51:38.5–00:54:31.0 (Daughter’s queries)
2.4. Normal (2003): 01:32:15.0–01:34:26.3 (Son’s queries)
2.5. Normal (2003): 01:08:35.7 - 01:10:22.0 (Wife’s queries)

3. Family and socioreligious 3.1. Transamerica (2005): 01:05:22.7–01:07:52.8 (Family reactions)
pressures 3.2. Normal (2003): 00:17:42.6–00:21:01.6 (Religious interpretations)

3.3. Normal (2003): 01:03:10.8–01:04:40.2 (Socioreligious influences)

4. Discrimination and prejudices 4.1. Ma Vie En Rose (1997): 00:52:27.5 – 00:53:16.1 (Teasing in schools)
4.2. Normal (2003): 00:21:07.0–00:22:39.7 (Workplace issues)

5. Violence and sexual abuse 5.1. Ma Vie En Rose (1997): 00:55:37.9–00:56:33.0 (Abuse in schools)
5.2. XXY (2007): 01:00:06.0–01:03:41.7 (Molestation by classmates)
5.3. Normal (2003): 00:36:24.1–00:37:49.3 (Workplace violence)
5.4. Soldier’s Girl (2003): 01:41:18.8–01:43:33.6 (Partners as victims)

6. Romantic relationships 6.1. Soldier’s Girl (2003): 00:38:52.1–00:41:04.2 (Sexual issues in relationships)

7. Seeking treatment 7.1. XXY (2007): 00:48:32.0–00:50:37.0 (Decision making regarding intersex
surgery)

7.2. XXY (2007): 01:06:39.9–01:07:09.5 (Decision making regarding intersex
surgery)

7.3. Transamerica (2005): 00:01:15.6–00:04:03.6 (Mental health consultation)

8. End-of-life issues 8.1. The Badge (2002): 00:17:36.7–00:19:26.7

Childhood Gender-Variant Behavior

Few films that deal with the subject of gender-
variant children have clips that demonstrate
behaviors of such children, their fantasies, and
the way they play with toys or other children.
One film that deals with these issues is Ma Vie
En Rose (1997), a film that follows the childhood
struggles of a young gender-variant boy, Ludovic
(Georges Du Fresne). It highlights the effects
that a child’s gender variance can have on his/her
family. This film has a number of clips that can
be used in training.

Clip 1.1 from Ma Vie En Rose shows Ludovic
playing with a neighbor boy, Jérôme (Julien
Rivière), at his house. During the play, they
pretend to marry each other and are about to kiss
when Jérôme’s mother sees them and faints. At
this, Ludovic’s mother, who is visiting, comes to
see what happened and finds her son, Ludovic,
in Jérôme’s sister’s clothes. Fearing the con-
sequences, Ludovic fantasizes her (Ludovic’s)

favorite TV character Pam (a fictional doll
brand) coming to her rescue and flying off
with her and Jérôme. The clip portrays various
types of pretend play in which gender-variant
children may engage and how such children may
fantasize.

Another clip from Ma Vie En Rose, clip
1.2, shows Ludovic’s older sister explaining to
Ludovic how children are born as either male
or female, which is determined by X and Y
chromosomes. Listening to this, Ludovic fan-
tasizes how God may have thrown down her X
and Y chromosomes during her birth. She thinks
that one of her X chromosomes may have fallen
in the trash, making her a boy when she was
destined to become a girl. Cinemeducators can
stimulate further discussion with focused ques-
tions that can follow these clips (see Table 2).
Film clips may portray fantasies vividly in a
visually appealing form and hence can give a
better understanding of how such children feel or
fantasize. While explaining these fantasies may
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Gurvinder Kalra 43

TABLE 2. Focus Questions for Clips from Table 1

Clips 1.1 and 1.2 1. What are the different types of pretend play that gender-variant
children may engage in?

2. How do you think such children explain their gender-variant behavior?

Clip 1.3 1. What can be the effect of such situations on the person who is targeted?
2. If a client facing similar issues consults you, how can you help him/her?

Clip 2.1 1. Do you think Roy was prepared to come out and had done any sort of homework? What
implications can such “accidental” coming out have?

2. Is it all right to come out in front of a religious person? Why?†

Clip 2.2 1. What issues can arise in long-standing marriages where one partner comes out as a trans person?

Clips 2.3 and 2.4 1. Do you think a son and a daughter may have different reactions to their parent coming out as trans
person?

2. Does the sex of the parent coming out have any effect on the way the same or opposite sex child
will react?

Clip 2.5 1. It is seen that in some cases, partners continue in marriages even after their partner comes out as
a trans person. What factors may influence this decision?

Clip 3.1 1. Who do you think is more accepting of trans children, mother or father? †

Clips 3.2 and 3.3 1. How do you think religion influences the issue of transgenderism?
2. Can religious bodies influence social attitudes on the issue of transgenderism?

In what way?

Clips 4.1 and 4.2 1. What type of teasing and abuse do children/adults with gender dysphoria face in school/the
workplace?

2. Do trans children/adults face different issues in school/the workplace compared to LGB
individuals?

3. What effect does this have on the trans child/adult?
4. Did the teacher (in clip 4.1) deal with the situation sensitively? Can teachers in schools be

targeted and sensitized regarding the issue of gender-variant children?

Clip 5.1 1. What do you feel after looking at this clip?
2. What would you say about the brothers of Ludovic who prefer to not help?
3. Do you think the brothers would have responded differently had Ludovic not been gender variant?
4. Reflect on your emotions during this clip.

Clip 5.2 1. Do intersex children and adolescents face different types of violence at the hands of their
schoolmates or colleagues than gender-variant children?

2. What could be the psychological consequences of this incident on the intersex individual?
3. What feelings does this clip evoke in you?

Clip 5.3 1. Do transgender individuals face different issues and violence in the workplace than LGB
individuals?

2. How important are antidiscriminatory policies in the workplace?

Clip 5.4 1. What types of social issues do partners of trans individuals face?
2. How common is violence toward partners of trans individuals? Can you discuss any famous

cases?

Clip 6.1 1. What issues may arise in relationships between a transgender person and a nontransgender
person?

2. What sexual issues may arise in relationships between a transgender person and a
nontransgender person?

3. Can these issues differ pre- and post-transition?

Clips 7.1 and 7.2 1. What are the various debates in surgical interventions in intersex cases?
2. Who should have the final say in treatment choice in intersex cases?

Clip 7.3 1. Comment on the mental health consultation seen in the clip?
2. Do you think that the mental health professional in the clip had developed sufficient rapport or had

an empathic approach to Bree?

Clip 8.1 1. What are the various end-of-life issues that trans individuals, their friends, family members, and
other relatives face?

2. What conflicts may arise with family members at this
point of time?

†These questions may extend stereotypes by bringing out limited responses. Hence the trainer may have to elicit more varied and deeper
responses by encouraging experience sharing from different participants.
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be very difficult using conventional teaching
methods, using films makes it very easy.

Another film Normal (2003) is about a
man, Roy Applewood (Tom Wilkinson), who is
married for more than 25 years and later comes
out as a trans woman, initially to her spouse and
later to their children. This film brings to the fore
issues that a trans person may face on deciding to
come out after years of “living a lie.” In clip 1.3,
Roy Applewood’s father taunts Roy about cross-
dressing acts when Roy was a child. All this
discussion takes place in front of the extended
family that has gathered to celebrate the birthday
of Roy’s father. This clip does not specifically
portray childhood gender-variant behaviors, but
it illustrates a very important issue that such indi-
viduals may face as adults. Family members may
often criticize them or make fun of their gender-
variant behaviors in front of relatives or neigh-
bors. Clip 1.3 brings out this issue sensitively and
can be used to stimulate discussion of this point.

Coming Out

Coming to terms with their own sexual iden-
tity and coming out to others is a very important
phase in the lives of transgender individuals.
Emerging as a transgender person is often
considered a developmental hurdle (Lev, 2006).
Films with transgender characters or storylines
may have short clips that portray coming out
of the transgender character and the issues that
surround it. Normal has many clips wherein
the central character, Roy “Ruth” Applewood,
comes out as transgender to different people
in her life. It portrays coming out to family
members and also in the workplace.

Clip 2.1 portrays Roy Applewood coming
out as transgender, unprepared, to her wife of
25 years, all this happening in front of Rev-
erend Dale Muncie (Randall Arney). Roy/Ruth
expresses her desire to undergo a sex change
operation but neither her wife nor the reverend
is able to comprehend. They don’t know how to
handle the situation, which leads to premature
termination of the discussion. After this, Roy’s
wife, Irma Applewood (Jessica Lange), says she
wants to go home.

Clip 2.2 shows Roy having an argument with
her wife, Irma, in the bedroom the same night

after Roy comes out. Irma asks some questions
to Roy that may become a point of discussion
in cinemeducation sessions, such as, what did
Roy feel like (a man or a woman) when he
made love to Irma? Clips 2.3, 2.4, and 2.5 show
how the daughter, son, and wife of Roy have
different questions when Roy comes out to them.
These clips demonstrate how a son and daughter
may react differently to a parent coming out as
transgender.

Family and Socioreligious Pressures

Almost all transgender individuals have to
deal with family and social pressures, which
form an important part of their struggle. Such
pressures may force them to conform to gender
norms and gender binaries. Often this gives the
impression that being feminine or masculine is
similar to belonging to a sociocultural group.
Social support has a major impact on the quality
of life of these individuals (Sullivan, 2003).
This phase may form a major part of the film’s
storyline, as dealing with the struggles may
add interesting points in the film plot. Clips
demonstrating this phase may show different
reactions of members of the same family or
different reactions of the same member at
different times or in different situations.

Transamerica (2005) tells the story of a pre-
operative trans woman Bree (Felicity Huffman)
who goes on a long road trip along with her
long-lost son Toby (Kevin Zegers), who doesn’t
know that Bree is his real father. Throughout
the film, the coming out is portrayed sensitively.
Clip 3.1 shows how Bree’s parents react to her
when she comes home after a long time. Her
mother tells her that they “still love her but don’t
respect her.” In clip 3.2 from the film Normal,
Reverend Dale Muncie tells Irma Applewood,
wife of a trans woman, how they can refer to
some specific verses in the Bible and tell her
husband that he need not transition through
sex change surgery. This clip highlights how
different religious books can be interpreted in
different lights. Clip 3.3 shows Roy in the midst
of the transition, attending church as a woman
along with her daughter. However, she is later
asked to leave the church, which is obviously
due to her cross-dressing.
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Discrimination and Prejudices

Along with family and social pressures come
discrimination and prejudices. Gender-variant
individuals may get teased in schools or at work
in different ways. Often this may be more in the
case of gender-variant boys than gender-variant
girls (Cohen-Kettenis, Owen, Kaijser, Bradley,
& Zucker, 2003). Similar to film clips showing
family and social pressures, one may also find
many clips that portray discrimination.

In clip 4.1 from Ma Vie En Rose, Ludovic is
being teased by her classmates when the teacher
interrupts and tries to give them a short lesson on
accepting others as they are. Clip 4.2 from Nor-
mal shows how issues may arise in the workplace
during transition of transgender individuals. In
this clip, Roy’s colleagues at her workplace
question her about the feminine perfume she is
wearing. They don’t understand how and why
Roy is wearing a woman’s perfume.

Violence and Sexual Abuse

Many transgender individuals are victims of
physical and sexual abuse or violence. Often
this is attributed to their being “different” from
others. These cases may often involve severe
violence such as multiple stab wounds, stran-
gulation, and genital assault (Sullivan, 2003).
Films may portray such violence in a graphic and
gory way. Hence, if such clips are used in any
teaching modules, one needs to issue a caveat
for the participants beforehand. Boys Don’t Cry
(1999) portrays such violence graphically and is
based on the true story of Brandon Teena, a trans
man from Nebraska. Though clips portraying
violence can be used from this film, I have used
clips from other lesser known films.

In clip 5.1 from Ma Vie En Rose, Ludovic is
abused physically by her own classmates in the
changing room in front of her brothers. However,
her brothers do not help her. Clip 5.2 is from
the film XXY (2007), which is about an intersex
adolescent living with his parents, who are in
the process of deciding about his next surgery.
Clip 5.2 portrays how Alex (Inés Efron), an
intersex adolescent, is molested by his own past
classmates. The classmates want to see what
Alex has “down there,” as they had heard that

he has both male and female genitals. In clip 5.3
from Normal, Roy faces violence perpetrated by
a colleague for Roy’s wearing large earrings at
work.

The last clip from this section is from the film
Soldier’s Girl (2003), based on the true story of
Calpernia Addams, a trans woman and her affair
with a young soldier, Barry Winchell. In clip 5.4
Calpernia Addams (Lee Pace) comes home after
winning a pageant and hears on the news that
Barry Winchell (Troy Garity), her boyfriend, has
been found dead at his base. This clip shows how
even partners of trans individuals can become
victims of abuse and violence. This clip can be
used to stimulate discussion about the issues that
partners of trans individuals face in their own
social circles.

Relationship Issues

Transgender individuals may develop rela-
tionships with other trans persons or hetero-
sexual individuals, and films have portrayed all
sorts of these relationships. Often films show
romantic or sexual issues that may arise in these
relationships. This is done either in a funny way
or is sensitively portrayed.

Clip 6.1 from Soldier’s Girl shows Calpernia
Addams and Barry Winchell having a good
time at a neighbor’s party. After Barry leaves,
Calpernia comes home and talks to her friend,
Ginger (Tulsi Balram), who is also a trans
woman. They talk about whether Ginger and her
partner have had any problems during sex.

Seeking Treatment

Transgender individuals may seek help and
treatment from mental health professionals, sur-
geons, and other health care professionals. Film
clips may portray such consultations that can be
used in training modules. One can discuss thera-
peutic relationships, empathy, gender issue sen-
sitivity, rapport, and other topics through such
clips. For example, clip 7.3 from Transamerica
shows a mental health professional interviewing
Bree. This clip can be used to discuss mental
health consultations with trans individuals.

A less portrayed issue is treatments for
intersex individuals. It is assumed that undesired
early surgical intervention to alter ambiguous
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genitalia in intersex individuals is also vio-
lence and abuse against them. Such surgeries
to “fix their genitals” often generates shame
and damages sexual function and is considered
“mutilation” (Preves, 2003; Karkazis, 2008).
Some clips from XXY portray issues that arise
when families of an intersex child face the
decision to decide treatment for their child. A
particular clip from this film, clip 7.1, portrays a
conversation between Kraken (Ricardo Darin)
and a successfully transitioned intersex adult
male. Kraken is the father of Alex, an intersex
adolescent, and is confused about whether to
seek treatment for his child. Another short clip
from XXY , clip 7.2, shows Kraken’s son Alex
throwing away his medications and expressing
his frustration with the medications and numer-
ous surgeries. Both these clips raise the issue of
how decisions are made regarding treatment in
intersex individuals.

End-of-Life Issues

Films dealing with the end of life in transgen-
der individuals are rare. One can, however, use
films that deal with end-of-life issues in LGB
individuals (e.g., If These Walls Could Talk 2
[2000]) and extrapolate to discuss similar issues
in transgender lives. These clips may portray
various conflicts that may arise at the end of life.
These conflicts with family members, parents,
and children may continue from old conflicts
when the trans person may have come out. They
may portray how transgender individuals deal
with terminal illness, death, and dying or may
portray how people react to issues surrounding
the gender of the deceased after the transgender
person has died.

Clip 8.1 from the film The Badge (2002)
portrays this situation. This film is about the
post-murder investigations into the death of a
local transsexual by a sheriff. Clip 8.1 shows
Sheriff Darl Hardwick (Billy Bob Thornton)
trying to fill out a form for a transsexual,
Mona (Cindy Roubal), who has recently been
murdered. He tries asking about Mona’s sex
from her next of kin, Scarlett (Patricia Arquette),
and soon realizes that Mona and Scarlett were
involved in an intimate relationship. This seems
funny to him but irks Scarlett.

CRITIQUE

Though cinema has been adopted as an aid
to instruction in teaching, its adaptability is still
being questioned in some circles (Ramchandani,
2012). It is claimed that cinema may often
over-simplify complex issues and generate mis-
information in the process, leading to stigmati-
zation (Butler, Zaromb, Lyle & Roediger, 2009;
Greenberg, 2009). Ramchandani (2012) points
out that using catchy and powerful clips can
promote a passive learning experience. However,
this need not be true. One needs to understand
that cinemeducation is not just allowing trainees
to view clips passively, but also actively lead-
ing to discussion surrounding various themes.
However, several arguments support the use of
films as an educational tool that differs from
didactic teaching. Films generate curiosity and
interest in trainees; more importantly, every
trainee gets a chance to participate irrespective
of their level of knowledge. Several points of
view on the same issue can be presented and
discussed through the use of different characters
in the same film or film clip. Exchange of
different opinions and dialogues between the
trainees often leads to development of skill
and empathy. Trainees may identify with the
central human character in these clips often
empathizing with them, and engaging in the
complex experiences of the character. Films
offer a chance to learn through various mediums
such as visual, auditory and affective stimuli
(Kalra, 2012a). All of these also stand true for
teaching trainees about phase-of-life issues and
life crises in transgender individuals. At the same
time, it is also worthwhile to note that the trainees
may occasionally identify with other characters
in the film including perpetrators of abuse. This
is more likely to happen if the trainees do not
have a specific interest or experience in this area.

In a movie club, when full film is screened,
a large amount of information is presented to
the viewer (in this case a trainee), apart from
the protagonist in their story. This often makes
the story appear circumstantial but is necessary
for better reviews and entertainment. The trainee
may hence get absorbed into the fiction of the
film often losing track of what was actually
expected of him/her. In contrast to this, use of
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focused clips keeps the reins pulled on specific
issues that one may need to discuss, teach and
learn.

Trainees can be asked focused questions (see
Table 2). They can be asked to reflect on their
own emotions when they watch these clips or
can be asked to share their own experiences
from clinical practice. Through discussion, they
often get to objectively analyze the situations in
film clips, identify the messages and intentions
behind the situations more clearly. Much of this
information can be internalized by them and
through reflective exercises, can lead to develop-
ment in affective domain of learning. Sensitive
portrayals in films are more memorable for
learners and are more likely to tap into student’s
emotional intelligence (Dave & Tandon, 2011).

CONCLUSION

With increasing work load on teachers,
monotony of conventional teaching methods,
and advanced audio-visual aids being used in
teaching sessions, cinema offers an interesting
method of teaching. Use of film clips enhances
learning experience and also helps develop
skills such as empathy. This method focuses on
developing the trainees’ affective (the manner
in which they deal with things emotionally)
and cognitive (knowledge and intellect) domains
of learning (Kalra, 2012a). They offer a useful
resource in teaching and this article enlists a few
clips that can be used in teaching health care
professionals about phase-of-life and other life-
crises issues in transgender individuals. Readers
can come up with more such clips and build a re-
source for teaching. This is especially important
considering the limited resources for teaching
transgender issues to healthcare professionals.

NOTE

1. The term transgender in this article is used to
describe a range of individuals who experience and
express their gender somewhat differently from what most
people expect. It may include transsexuals (pre- & post-
operative), transvestites, drag queens and kings, cross-
dressers, genderqueer, and intersex individuals.
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